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Closing the 

Discipline Gap 

Using the Transformative Connected 

Schools (DRIVE) and PBIS 

Frameworks to problem solve for 

Discipline Disproportionality

School Demographics

627 Middle School students

15% African American

50% White

29% Hispanic

5% Multiracial

Foundational Behavior 

Management System

• PBIS Model School for 3 years

- School-wide expectations

- reward system with different incentives

- non-tier system for interventions

• Transformative Connected Schools (DRIVE)

- 15 members of staff were trained in this  

approach to school achievement
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Achievement Gap
We recognized that our African American students were not performing 

on the Standardized Tests.

 This had a been a goal on our school improvement plan for previous 

years.

Math Achievement 

Gaps

Grade 6 Grade 7 Grade 8

2011-12 2012-13 2011-12 2012-13 2011-12 2012-13

Black (to White) -20.9 -20.6 -23.5 -21.0 -10.9 -20.8

Reading Achievement 

Gaps

Grade 6 Grade 7 Grade 8

2011-12 2012-13 2011-12 2012-13 2011-12 2012-13

Black (to White) -11.5 -40.2 -34.1 -49.4 -32.5 -29.5

Discipline Disproportionality
We also noticed that although only approximately 20% of our population was 

African American, they accounted for 60% of the discipline referrals in our 

school.
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A Team Was Formed

• Teachers and In-School-Suspension Coordinator trained in 

PBIS and DRIVE System from each grade level, EC and 

exploratory

• School Social Worker

• Guidance Counselor

• Principal and Assistant Principal

• Advisors: Cayce McCamish (PBIS) and Jane Williams(DRIVE)

• District Exceptional Children’s Director and Behavioral 

Specialist

• District Asst. Superintendent of Student Services 

Model for Examining Disciplinary 

Disproportionality

Structural Disciplinary

Cultural Interpersonal

Disciplinary 

policies and 

procedures

Disciplinary 

practices, 

expectations, 

behaviors, and 

events/outcomes

Cultural beliefs, 

norms and 

perceptions
-Staff wide 

discussions on Bias 

and Privilege

Perceptions of the 

relationships 

between staff 

members and 

students

-Discipline 

Handbook

-Code of Conduct

-Staff survey

-Staff interviews

-School-wide 

discipline data 

(ODR, ISS, 

OSS, 

Expulsion)

Based on The Four Domains of Power (Hill-Collins, 2009)
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Newton, J.S., Todd, A.W., Algozzine, K, Horner, R.H. & Algozzine, B. (2009). 

Structural Disciplinary

Cultural Interpersonal

Crunching Data

• The team looked data concerning:

- Student Achievement 

- Discipline Referrals

- Staff Survey

- Historical data

- Alignment of the student, staff and district handbooks

How is it Disproportionality calculated?
• Risk Index is “the percentage of a given racial/ethnic group that 

is in a specific category.”

• Risk Ratio is a comparison of the “Risk Index for the target 
racial/ethnic group and the risk index of all other groups.”

• Risk Ratio presents a quantifiable number indicating the level of 
over or under-representation of members of a certain 
racial/ethnic group to be included in a particular category. 

• In the case of disciplinary disproportionality the category would 
calculate the risk for certain racial/ethnic groups for receiving 
suspensions, expulsions, or other exclusionary disciplinary 
outcomes.

Risk Index =  Number of Suspensions- received by Black Students

Total Number Enrolled- Students who are Black

Risk Ratio=  Risk of Suspensions- for Black Students

Total Risk of Suspensions- for all other racial groups

(The Equity Project at Indiana University, 2011).
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Findings: Policy Crosswalk

• We looked at the district, staff and student 

handbooks to see alignment of policies to see if 

behaviors were defined, examples given and 

consequences outlined

• There were 93 policies listed in district handbook

– However most of these lacked the other items looked 

for to be a reliable well developed policy

Findings:         Discipline Reporting 

• Teachers needed a clear definition for behaviors. 

• Teachers needed training on how to complete 

office referrals.

• Students and teachers needed to help create 

common definitions to promote “buy in” from 

entire learning community.

• We would focus on clearly defining the behaviors 

that had the most disproportionality. 
– (Disruptive Behavior, Disrespect, Aggressive behavior)

Next Step: 

Social Contract-Activity
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RESPECT

• Look like • Doesn’t Look Like

Common Definitions 
• Disruptive Behavior, Disrespect, Aggressive 

Behavior

• T- Charted and Surveyed in each of the 

classrooms

• Compiled by the DD team

• To finalize:

– Student and teachers voted on the definitions and also 

voted on Major and Minor offenses for each

– These definitions, examples and consequences were 

explicitly taught to all students at the beginning of the 

year

Cultural and Structural Overlap
• We looked at the data from the Common Definition activity

• We noticed that many African American students did not 

believe that arguing, speaking loudly and eye-rolling were 

disrespectful

• For arguing, students need to be taught how to 

respectfully disagree

• Teachers need to be okay with questions/disagreements 

as long as it’s respectful.

• Respectfully making an argument is a twenty-first century 

skill that will help them in all aspects of life. 
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Common Definitions

Disruptive Behavior - Verbal or nonverbal behavior that 

interrupts the learning environment.

Minor Major

Examples- Mocking, yelling, making 

noises, throwing things

Examples- repeated or chronic 

minor disruptions that has 

previously been redirected (with 

documentation) or behavior that 

significantly interrupts learning

Responses: Classroom 

consequence and documentation

Responses: Office referral (attach 

minor incident documentation)

Finding: Tiered Interventions

• Sub Committee members worked on making a 

guide to tiered behavioral interventions.

– This was done so that staff knew who they could go to 

for help

– Also, was to be more proactive in helping students 

that are referred often

– Staff were encouraged to come to DD team for any 

help with behaviors

Findings:  

• Teachers recognized their were cultural differences but 

didn’t believe misunderstood culture led to write ups.

• This was an area where we felt there would be a lot of 

high emotion and waited to second year to begin 

discussions.

• Strong collegial relationships established through the 

Transformative Connected Schools training laid the 

foundation to be successful.
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Cultural

• Bias and Privilege discussions.

• Staff was ready to have these discussions and TRUST 

was built so that discussions were successful.

• Discussions led to the critical question of  “what can we 

do differently?”

Before and After

2012

• Referrals 762

• Risk Ratio 3.2 

2015

• Referrals 136

• Risk Ratio 1.8 *
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3 Year Reading EVAAS

3 Year Math EVAAS

3 Year Science EVAAS
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Email us or come talk to us

• rmarinucci@asheboro.k12.nc.us

• Charlie.drivecoach@gmail.com

mailto:rmarinucci@asheboro.k12.nc.us
mailto:Charlie.drivecoach@gmail.com

