
Joan Sedita 

www.keystoliteracy.com 

1 

A Multi-Tiered  

Model of Literacy Instruction 

for 4-12 Classrooms 

Joan Sedita 

www.keystoliteracy.com 

Tier 3:  
Comprehensive & Intensive  
Students who need individualized 

interventions. 
 

Students who need more support in 
addition to the core curriculum. 

 

Tier 1:  
Core Curriculum  

All students, including students who 
require curricular enhancements for 

acceleration. 

http://www.florida-rti.org/flMod/threeTierModel.htm ©Joan Sedita, www.keystoliteracy.com 

©Joan Sedita, www.keystoliteracy.net 

Multi-Tiered Literacy Instruction 

Significant 
intervention 

time,     
small-group 
instruction 

Some 
support, 

smaller size 
classes, 

target weak 
areas 

Grade-level 
reading & 

writing 
embedded in 

content 
instruction 

Advanced, 
challenging 
reading & 

writing 
embedded in 

content 
instruction 

Struggling Weak Grade Level Above Grade 

Tier I: All Students 

Tier II: Supplemental  
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For grades 4-12,  

Content Literacy  

is Tier I instruction. 

©Joan Sedita, www.keystoliteracy.com 

 “In the United States, public schools 
deliver 85% or more of their curriculum by 
reading textbooks, whiteboards, worksheets, 
and computer screens.  Students must read 

well to do well.  It matters little what 
else they learn in elementary school if 
they do not learn to read at grade level.  
Even math depends on reading.  There are 
far more words than numbers in math 

books.” (Fielding, Kerr, Rosier, p. 39) 

©Joan Sedita, www.keystoliteracy.com 

http://www.all4ed.org/publication_material/adlit 

Literacy Instruction  

in the  

Content Areas:  

 

Getting to the Core of 

Middle and High School 

Improvement (2007) 
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 “There’s much more to reading than the 

basics, and that becomes especially clear as soon as 
students start to study the academic content areas…  

 

 ...not only do reading assignments become 
longer and more full of content; they also become 
increasingly varied in their style, vocabulary, text 
structure, purpose, and intended audience.” 

Literacy in the Content Areas 

  

©Joan Sedita, www.keystoliteracy.com 

Literacy Instruction in the Content 
Classroom 

• Vocabulary growth 
 

• Comprehension strategies 
 

• Writing about reading 
 

• Background knowledge 
 

 

• Goals for reading in specific subject 
areas 
 

©Joan Sedita, www.keystoliteracy.com 

Why should content 
teachers focus on 

literacy? 

©Joan Sedita, www.keystoliteracy.net 
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Content Literacy 

• The literacy standards for history/social studies, 
science, and technical subjects: 

 

– Complement rather than replace content 
standards in those subjects 

 

– Are the responsibility of teachers in those 
subjects (and embedded in content curriculum 
within K-5) 

©Joan Sedita, www.keystoliteracy.com 

What do teachers need to know? 

• There is an equal weight on reading and writing 
and writing is used to learn. 
 

• Focus on process, not just content. 
 

 

• Text difficulty is central to learning. Students 
must be taught how to apply literacy skills to 
more challenging text than was previously 
used. 
 

• Do more with less – spend more time digging 
deeper with a piece of text and engage the 
students in reading, talking, and writing about 
it.  

 ©Joan Sedita, www.keystoliteracy.com 

Activity 
Discuss possible answers  

to these questions: 
 

•If they learn to read in elementary school 

won’t they be set? 
 

•Can’t students just take a reading class 
or get extra help? 
 

•Can’t the English teachers take care of 
it?  

©Joan Sedita, www.keystoliteracy.com 

Source: Julie Meltzer, PCG’s Center for Resource Management 
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Specialists Can’t Do It Alone! 

Good Readers 

Struggling 

Readers Interventions 

(Special Ed and Reading Teachers) 

Content Classrooms 

(Science, History, English, Math) 

©Joan Sedita, www.keystoliteracy.net 

©Joan Sedita, www.keystoliteracy.net 
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©Joan Sedita, www.keystoliteracy.com 

 

Non  

Text 

Comprehension 

 

 

Expository 

 

 

Narrative 

 

Listening 

Watching 

Doing 

 

Text 

What has been read, said, or done? 

Critical Thinking  

State Standards Require 

Multiple Levels of Thinking 
 

• R # 1: Read closely, make logical inferences 
 

• R #2: Determine central ideas, analyze their development 
 

• R #8: Distinguish among facts 
 

• W #9: Draw evidence from texts to support analysis, reflection and 

research 
 

• L # 5: Demonstrate understanding of figurative language, nuances in 

word meanings 

©Joan Sedita, www.keystoliteracy.com 

Critical Thinking Taxonomies 

©Joan Sedita, www.keystoliteracy.com 

 

Creating 
 

 

Evaluating 
 

 

Analyzing 
 

 

Applying 
 

 

Understanding 
 

 

Remembering 
 

 
Extended Thinking 

 

 
 

Strategic Thinking 
 

 

Skills & Concepts 
 

 

Recall &  

Reproduction 

 

Bloom’s Taxonomy Webb’s DOK 
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Key Comprehension Routine  
Grades 4-12 

Topic Web 

Questions Notes 

Summary 

Reading and Writing 

Top-Down Topic Web 

©Joan Sedita, www.keystoliteracy.com A. Morrissey 

 

   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Wildfires 
By Semour Simon 

Causes of 

wildfires Fighting 

a 

wildfire 

After a 

wildfire 

Human (man) Nature 

Burning 

match 

Carelessness 

Firefighters 

Lightning 

The sun 

Let it burn 

(naturally) 

Flame 

retardant 

Start 

smaller fires 

with drip 

torch 

New life is 

formed 

Fire beetles 

lay eggs 

Animals 

return 

Birds nest 

on dead 

trees 

Lodgepole pines 

lose excess sap to 

keep them alive 

Sealed pinecones open 

up, chipmunks eat seeds 

Problem 

with 

wildfires 

Structural 

damage to 

historical sites 

Spreads 

quickly 

Temporarily 

makes forest 

look “dead” 

Can be 

difficult to 

fight 
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Summary 

 Some people think wildfires are bad while others think they are 

good.  Regardless of a persons feelings they are essential to continue 

the forest life cycle.  First, wildfires can’t be prevented.  They happen 

often.  Sometimes they are started by carelessness of humans but most 

start because of natural causes such as lighting.  Once a first begins the 

firefighters must decide if they will fight the fire or let it burn.  More often 

than not they will allow the fire to burn as this is a natural process.  

However, in 1988 at Yellowstone National Park they decided to fight the 

fire to protect historical structures from possibly burning down.  After a 

fire finally burns out or is put out the life cycle begins again.  Animals 

come back to the area, crops and tress begin to grow again and the 

plants that previously had no light because the trees were so tall start to 

prosper again.  However, nobody knows when the wildfire cycle will hit 

the same area again. 

 
©Joan Sedita, www.keystoliteracy.com 

Bloom’s Questions 

©Joan Sedita, www.keystoliteracy.com 

Remembering What started the 1988 wildfire in Yellowstone National 

Park? 
 

Understanding Tell me in your own words why a wildfire can be 

considered good. 
 

Applying If you were in Yellowstone National Park and saw a fire 

burning what would you do? 
 

Analyzing What things are similar/different from a house fire and 

a wildfire?  
 

Evaluating Rank the events of the Yellowstone National Park in 

order of importance. 

  

Creating What would the world be like if there were no wildfires? 
 

What are topic webs? 

Visual representation of the “big picture” 

 

 

 

 

 

 

Shows relationships among topics and  
main ideas in a hierarchical way 

 
©Joan Sedita, www.keystoliteracy.com 
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WHY teach it? 

• Graphic organizers have been identified as an essential 

comprehension strategy. 
 

• The brain searches to make connections – to develop a schema  

– Schema – a mental plan that organizes background 

knowledge, and to which new knowledge can be connected 
 

• Helps the teacher develop a plan for the content to be delivered  

– In order to develop a web, you have to know your content and 

goals for teaching it 
 

• Helps the students see the big picture 

©Joan Sedita, www.keystoliteracy.com 

Why is the topic web the “default”  

graphic organizer for the routine? 
 

•Most other graphic organizers are associated with more specific 

organization patterns (compare/contrast, sequence, repeating cycle, 

multiple-column chart, etc.)  

 

•Topic web is more flexible and can be used for just about anything.  

 

•Topic web supports comprehension by showing the “big picture” in a 

visually powerful way.  

 

•It is a consistent way to organize information for comprehension and 

ideas for writing.  

©Joan Sedita, www.keystoliteracy.com 

HOW to teach it. 

• Teach students: 

– the related main idea skills (topics, sub-topics) 

– the concept of hierarchies of topics  

– the visual clues (role of position, shape, color) 

– how to use a topic web to represent non-text and text  
 

• Model and use think aloud 
 

• Use scaffolds 

 

©Joan Sedita, www.keystoliteracy.com 
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Position, Shape, Color 

©Joan Sedita, www.keystoliteracy.com 

“Stacking” Shapes 

Can be used 
when there 
is limited 
space 

 

 

 

 

 

©Joan Sedita, www.keystoliteracy.com 

©Joan Sedita, www.keystoliteracy.com 

 

Non  

Text 

Comprehension 

 

 

Expository 

 

 

Narrative 

 

Listening 

Watching 

Doing 

 

Text 
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©Joan Sedita, www.keystoliteracy.com 

process: how to complete a research assignment 

©Joan Sedita, www.keystoliteracy.com 

process: how to solve a math problem 

©Joan Sedita, www.keystoliteracy.com 

process: reading strategies 
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information: types of figurative language 

©Joan Sedita, www.keystoliteracy.com 

information: topics covered in state math assessments 

©Joan Sedita, www.keystoliteracy.com 

information: kinds of haircoloring (voc tech high school) 
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topics of study: periods studied in music class 

©Joan Sedita, www.keystoliteracy.com 

Pros and Cons of Using Water to 
Make Electricity

Pros Cons

Water is 
Renewable

Water is 
Clean & 
Efficient

Water is 
Cheap 

Hydro-
Electric 

Plants are 
Easy to 

Maintain

Hydro-
Electric 

Power Plants 
Drive out 

animals and 
Plants

Hydro-
Electric 

Plants Berak 
Up Water 

Flow to Other 
Areas

Hydro-
Electric 

Plands can 
Only Exist in 
Some Areas

topics for a class debate 

Curriculum  
Frameworks:
Mesopotamia

7.7
Geography

Historical 
Map: 

Modern 
Map

Tigris & 
Euphrates 

Rivers

Sumer, 
Babylon, 
Assyria

Why called 
Fertile 

Crescent?

Irag, Iran, 
Turkey

7.8
Polytheism

Religion of 
Mesopotamia

7.9
Growth of 

Mesopotamian 
civilization

7.10
Mesopotamian
achievements

Writing/
tax 

collection

Monumental 
architecture

ziggurat

Art

7.11
Hammurabi

Who was 
he? 

Hammurabi's 
CodeIrrigation Inventions

Animals
Metal-

smithing

Slavery 

topics to be covered from state standards 
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topics covered in math unit about fractions 

©Joan Sedita, www.keystoliteracy.com 

 

Non  

Text 

Comprehension 

 

 

Expository 

 

 

Narrative 

 

Listening 

Watching 

Doing 

 

Text 

What makes a 

civilization? 

Technolog

y 
Legacy People Culture Geography 

government 

religion 

laws 

daily life 

language  

architecture 

art 

 

impact 

benefits 

drawbacks 

connection 

to today 
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A topic web can represent the big ideas in: 
 

 

 

• A whole text  

– E.g., textbook, article, short story, novel 

 

• Parts of a text  

– E.g., chapter, section  

 

• Information from text combined with information from 

other sources 

  

©Joan Sedita, www.keystoliteracy.com 

use topic webs to organize text  

©Joan Sedita, www.keystoliteracy.com 

	

web of whole 

narrative text 

©Joan Sedita, www.keystoliteracy.com 

web of 

characters 

in 

narrative 

text 
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©Joan Sedita, www.keystoliteracy.com 

web of theme in narrative text 

©Joan Sedita, www.keystoliteracy.com 

web of character conflicts in narrative text 

©Joan Sedita, www.keystoliteracy.com 

web for min-booklet, expository text 

(National Geographic Science Series) 
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Chapter 2
The Fertile Crescent

1. Land 
Between 2 

Rivers
2. Babylonia 

& Assyria
3. Legacy of 

Mesopotamia

Geographic 
Setting

The First 
Cities

Summerian 
Religion Two Empires 

of 
Mesopotamia

Babylonian: 
1st

Assyrian

Babylonian: 
2nd

Hammurabi's 
Code

Art of 
Writing

web for chapter 

of expository 

text (social 

studies) 

©Joan Sedita, www.keystoliteracy.com 

web for chapter section of expository text (history) 

©Joan Sedita, www.keystoliteracy.com 

web for chapter section of expository text (math) 
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©Joan Sedita, www.keystoliteracy.com 

web for 

informational 

brochure:  

“Moose River 

Ski & 

Snowboard” 

Scaffolding Topic Webs 
 

• Introduce topic webs using everyday examples 
and visuals. 

 

• Provide partially completed webs.  
 

• Provide topics, have students sort into a topic 
web. 
 

• Scaffold the text before students create a web. 

– chunk the text  

– highlight text features such as headings 
 

• Allow students to create webs in small 
collaborative groups. 

 
©Joan Sedita, www.keystoliteracy.com 
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Algebra

Properties

Identity and Equality 
Properties

Commutative and 
Associate Properties

Multiplication 
Properties

Applied 
to 

Numbers

Combining 
Like Terms

Commutative 
Property

partially 

completed 

(math) 

partially 

completed 

(social 

studies) 

©Joan Sedita, www.keystoliteracy.com 

partially completed (grade 2) 
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WHAT are two-column notes? 

• A specific format for taking notes – based 

on Cornell Note Taking 

 

• Used to represent big ideas vs. supporting 

details 

 

• Flexible, versatile format can be used in 

many situations requiring note taking 
©Joan Sedita, www.keystoliteracy.com 

©Joan Sedita, www.keystoliteracy.net 

Topic  ___________________________ 

Big picture Subordinate information 

Two-Column Notes 

WHY teach it? 

• Taking notes has been identified as an essential comprehension and 

writing strategy. 
 

• Taking notes pushes students to be more active readers and to 

connect with the text.  
 

• Students need a tool to gather information when writing from sources.  

 

Standards Connection: 

•  R #1: Read closely to determine what the text says explicitly and make 

logical inferences from it; cite specific textual evidence when writing or 

speaking and writing to support conclusions drawn from the text.  
 

• W #8: Gather relevant information from multiple print and digital sources.  

©Joan Sedita, www.keystoliteracy.com 
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Multiple Uses for 2-Column Notes  

 

©Joan Sedita, www.keystoliteracy.com 

Big Picture  

(Left Column)  

Subordinate Info  

(Right Column) 

 

non-text  

(process, lecture, multi-media, 

demonstration, etc.) 

 

topic, sub-topics, main ideas, 

steps 

 

supporting details 

 

short text 

(1 to several paragraphs) 

 

paragraph main ideas  

 

detail from 

 supporting sentences 

 

lengthy text  

(multi-paragraph to multi-

pages 

 

 subtopics, overarching-main 

ideas 

 

paragraph main ideas 

 

narrative text  

main events  event details 

specific literary elements 

 (e.g., characters, setting, 

themes, etc.) 

details about characters, 

setting, theme, etc.  

 

vocabulary: word learning 

 

word 

definition, antonym, synonym, 

use in sentence, visual, etc.  

 

HOW to teach it. 

• Teach students: 

– the format 

– the related main idea skills 

– how to use notes for non-text and text 

– the difference between detailed notes and broader notes 

– sub-skills for effective note taking 
 

• Start with everyday examples 
 

• Model and use think aloud 
 

• Use scaffolds 

 
©Joan Sedita, www.keystoliteracy.com 

Webs to Notes 

©Joan Sedita, www.keystoliteracy.com 

topic 

A B C 

topic 

A 

B 

C 

details 

 
 

details 

 

 
details 
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Web to 
Notes 

©Joan Sedita, www.keystoliteracy.com 

 

Non  

Text 

Comprehension 

 

 

Expository 

 

 

Narrative 

 

Listening 

Watching 

Doing 

 

Text 

©Joan Sedita, www.keystoliteracy.com 

notes about 

a process 

(science) 
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©Joan Sedita, www.keystoliteracy.com 

notes 

about a 

process 

(math) 

©Joan Sedita, www.keystoliteracy.com 

notes from a 

video 

(ELA) 

©Joan Sedita, www.keystoliteracy.com 

notes 

from 

football 

practice 
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©Joan Sedita, www.keystoliteracy.com 

notes for 

 a quiz 

(Voc Tech) 

©Joan Sedita, www.keystoliteracy.com 

notes for 

pre-writing 

(science) 

©Joan Sedita, www.keystoliteracy.com 

 

Non  

Text 

Comprehension 

 

 

Expository 

 

 

Narrative 

 

Listening 

Watching 

Doing 

 

Text 
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©Joan Sedita, www.keystoliteracy.com 

notes from textbook 

chapter  (science) 

©Joan Sedita, www.keystoliteracy.com 

notes from 

math text  

©Joan Sedita, www.keystoliteracy.com 

notes from 

textbook chapter   

(social studies) 



Joan Sedita 

www.keystoliteracy.com 

26 

©Joan Sedita, www.keystoliteracy.com 

notes from 

textbook chapter   

(history) 

©Joan Sedita, www.keystoliteracy.com 

notes from an 

article:  

“How to Create 

Comic Books” 

©Joan Sedita, www.keystoliteracy.com 

notes from an 

article:  

“Killer Whales” 
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©Joan Sedita, www.keystoliteracy.com 

notes from 

narrative text: 

characters  

©Joan Sedita, www.keystoliteracy.com 

notes from 

narrative text: 

theme  

Scaffolding Notes 
 

• Introduce notes using everyday information. 
 

• Scaffold by annotating the text before students take 

notes.  

– Underline or highlight main ideas 

– Add questions, comments  

– Highlight transition words and phrases  
 

• Provide partially completed notes. 
 

• Let students take notes together in small, cooperative 

groups.  

©Joan Sedita, www.keystoliteracy.com 
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Scaffolding: 
Everyday 
Examples  

©Joan Sedita, www.keystoliteracy.com 

  

The Seasons 

Scaffolding: 
Partially 

Completed 

©Joan Sedita, www.keystoliteracy.com 

©Joan Sedita, www.keystoliteracy.com 

notes from 

textbook 

chapter  

(science) 
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©Joan Sedita, www.keystoliteracy.com 

©Joan Sedita, www.keystoliteracy.com 

©Joan Sedita, www.keystoliteracy.net 

Scaffolding: 
Using 
Pictures 
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CHUCK BERRY Background Info:

Musical and Personal Style:

Songs:  

LITTLE RICHARD Background Info:

Musical and Personal Style:

Songs:  

BUDDY HOLLY....

and the Crickets 

         

Background Info:

Musical and Personal Style:

Songs:  

BILL HALEY.... 
and the comets

Background Info:

Musical and Personal Style:

Songs:  

1950s t he birth of rock n roll

WHAT is a summary? 

• One of the most 
effective strategies 

 

• A review of the 
main ideas or most 
important events 

 

How is summarizing 
different from retelling or 

recounting? 

Sponge Metaphor 

 

©Joan Sedita, www.keystoliteracy.com 

©Joan Sedita, www.keystoliteracy.com 



Joan Sedita 

www.keystoliteracy.com 

31 

©Joan Sedita, www.keystoliteracy.com 

What can be summarized? 

 

Non-Text 

• Experiment 

• Process 

• Event 

• Video 

• Lecture 

• Discussion 

 

Text 

• Expository 

– Textbook section, 

chapter 

– Article 
 

• Narrative 

– Literacy elements: 

character, setting, 

theme, 

problem/solution 

– Plot summary 
©Joan Sedita, www.keystoliteracy.com 

WHY teach it? 

Summarizing has been identified  

– as one of the most effective comprehension strategies (Nat’l 

Reading Panel, Reading Next)  

 

– as one of the most effective writing practices   (Writing to Read, 

Writing Next) 

 

Standards Connection: 

•R#2: Determine central ideas or themes of a text and analyze their 

development; summarize the key supporting ideas and details.  
 

•W#8: Gather relevant information from sources… integrate the 

information while avoiding plagiarism.  

©Joan Sedita, www.keystoliteracy.com 
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HOW to teach it. 

• Teach students: 

– what a summary is and is not 

– the related main idea skills 

– how a summary is different from other writing tasks 

– How to generate summaries from non-text and text 

– how to use a topic web or notes to generate a summary 
 

• Start with everyday examples 
 

• Model and use think aloud 
 

• Provide scaffolds 

 

©Joan Sedita, www.keystoliteracy.com 

Summarizing Requires  Main Idea Skills 

Source Summary will be based on: 

paragraph 

 

topic sentence 

multi-paragraph expository text 

 (article, textbook section) 

 

paragraph main ideas 

 

narrative: plot summary 

 

main events  

narrative: summary of literary 

elements 

 

main ideas about character, setting 

theme, etc.  

topic web 

 

topic, sub-topics 

two-column notes 

 

left column main ideas 

non-text 

 

topics, main ideas, main events 

How to Write a Summary 

1. Distinguish main ideas from details. 

2. Write in phrase form. 

3. Begin with an introductory statement. 

4. Turn main ideas into sentences, and include a 
few details. 

5. Combine the sentences. 

6. Incorporate transition words. 

7. Proofread. 

 ©Joan Sedita, www.keystoliteracy.net 
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Transition Words 

Also, in addition, further 

 

First, second, next, finally 

 

Before, after, since, later, eventually, at this time 

 

In conclusion, in other words, to sum up 

 

Therefore, because, as a result, consequently 

 

Yet, however, on the other hand 
©Joan Sedita, www.keystoliteracy.net 

Scaffold for 
introducing   

summarizing 

©Joan Sedita, www.keystoliteracy.com 

Sources for Main Ideas 
 

  two-column notes 

     (left column) 

 

 

 

 

 

  

©Joan Sedita, www.keystoliteracy.net 

main ideas details 

to-down topic web 

directly from the 

source 
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ASSIGNMENT:  

Summarize how the character Atticus Finch in To Kill a 

Mockingbird demonstrates courage. 

©Joan Sedita, www.keystoliteracy.com 

Atticus Finch: 

Courage 

 

defended Tom 

Robinson 

 

shot a  

rabid dog 

 

faces down 

lynch mob 

Character Summary 

©Joan Sedita, www.keystoliteracy.net 

       Throughout To Kill a Mockingbird, Atticus 

Finch demonstrates that he is a courageous man. 

For instance, he was willing to face criticism and 

threats of violence to defend Tom Robinson, a 

black man who was on trial during the Jim Crow 

era. Atticus also shows his courage by shooting a 

rabid dog that was running wildly in the streets 

even though he could have been bit. Finally, 

Atticus protects Tom by facing down a mob that is 

trying to lynch him.   

5th grader uses his web to plan a summary 

©Joan Sedita, www.keystoliteracy.com 
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The student wrote his summary and 
used color to compare to his web. 

©Joan Sedita, www.keystoliteracy.com 

©Joan Sedita, www.keystoliteracy.com 

The Colonists Revolt 
tension	builds	 • “no	taxation	without	representation”	

• Proclamation	of	1763	
• Sugar	Act	
• Stamp	Act	
• Quartering	Act	
• Boston	Massacre	
• Tea	Act	

	
Colonists	rebel	
with	boycotts,	
protests,	threats	

• tar	&	feathering	
• Sons	of	Liberty	threaten	to	burn	down	

houses	of	stamp	sellers	
• Boston	Tea	Party	

	
war	is	on	the	
horizon	

• Olive	Branch	petition	rejected	by	King	
George,	Aug	1775	

• Patrick	Henry’s	speech	–	“Give	me	
liberty	or	give	me	death	

• Lexington	and	Concord	“…shot	heard	
round	the	world…”	April	1775	
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Summary 

 The Colonists revolted for several reasons. 
Tensions began to build as colonists were taxed 
more and more without representation. For 
example, the Sugar Act and the Tea Act imposed 
new taxes on Colonists without giving them a say. 
Therefore, many colonists began to boycott, 
protest and make threats to show their anger. For 
example, colonists began tarring and feathering tax 
collectors. Finally, war was on the horizon once 
King George rejected the Olive Branch Petition. This 
set the stage for the start of the revolution with the 
“shot heard round the world”.  
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WHAT is question generation? 

• Creating (and answering) questions                     

based on a text or non-text source                               

to support comprehension  

 

• Creating questions along a continuum of cognitive 

levels to support lower and higher level thinking 

©Joan Sedita, www.keystoliteracy.com 

WHY teach it? 

• Student question generation and question answering have been 

identified as essential comprehension strategies.  
 

• Question generation pushes students to engage directly with the 

text and practice critical thinking skills.  
 

• Question generation provides opportunities for extended 
discussion of text 

 

Standards Connection:  

• R #1: Read closely to determine what the text says explicitly and 

make logical inferences from it; cite specific textual evidence 

when writing or speaking and writing to support conclusions 

drawn from the text.  
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HOW to teach it. 

• Teach students: 

– a continuum of thinking (e.g., Bloom’s) 

– question terms and phrases  

– how to identify a question type 

– how to generate questions from non-text and text 

– how to use a topic web or notes to generate questions 
 

• Start with everyday examples 
 

• Model and use think aloud 
 

• Provide scaffolds 
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Bloom’s Taxonomy 
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Creating 
 

 

Evaluating 
 

 

Analyzing 
 

 

Applying 
 

 

Understanding 
 

 

Remembering 
 

 

create, what if? 

 
 

fair/unfair, 

right/wrong, ranking 

 
compare/contrast 

 
 

use, do it 

 
 

in your own words 

 
 

facts 

Question Terms & Prompts 

• Review the lists of question terms and 
prompts. 
 

• Remember! Students need to learn: 
 

–There are different levels of thinking 
 

–The level of thinking required to answer 
a question is based on the content of 

the question, not the question term(s) 
used 
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Scaffolding  
Question Generation 

• Introduce 2 levels at a time, start with R and U 
 

• Provide and label examples of questions about familiar topics 
 

• Students label examples of questions about familiar topics 
 

• Teach question vocabulary terms 
 

• Students generate questions in small groups about familiar topics 
 

• Provide and label example of questions about classroom reading 
 

• Students generate questions in small groups about classroom 

reading 
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Start With Simple, 
Every-Day Topics 

 

Example: School Lunch 
• Remembering: What is on the lunch menu today? 

 

• Understanding: In our own words, what does 

nutritious mean? 
 

• Applying: Using the rules and procedures at our school, 

order and purchase lunch today. 
 

• Analyzing: Compare school lunch and lunch at home on 

the weekends.  
 

• Evaluating: Rank the three best lunches the school 

offers. Justify your ranking. 
 

• Create: Create a lunch menu that is both nutritious and 

appealing to students.  
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Non  

Text 

Comprehension 

 

 

Expository 

 

 

Narrative 

 

Listening 

Watching 

Doing 

 

Text 

Social Studies: Citizenship 
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REMEMBER  Define citizenship. 
 

UNDERSTAND  Describe what it means to be a “good citizen.” 
 

APPLY  Identify two “good citizens” in your school, community.  
What characteristics make them “good citizens?” 

 

ANALYZE   How do the rights of citizens in our state constitution 
compare to the rights of citizens in the U.S. Constitution? 

 

EVALUATE  Rank and justify your ranking of the rights of citizens in 
the following: 

– democracy 

– dictatorship 

– absolute monarchy 

– theocracy  
 

CREATE  Create a list of reasons why citizens should vote in a local or 
national election. 

 

Science: The Cell Nucleus  
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Remembering: Identify the 3 main parts of a nucleus. 
 

Understanding: Describe the roles of each of the organelles in 
the nucleus. 

 

Applying: Illustrate the nucleus and its parts. 
 

Analyzing: Make a connection between 2 parts. 
 

Evaluating: Rank the 3 parts of a nucleus according to their 
importance. 
 

Creating: Create a model of a nucleus with a thicker nuclear 
envelope. 
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Math: Polynomials  
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Remember:  Identify the degree of the polynomial. 
 

Understand:  Describe the graph of the given polynomial 
function. 

 

Apply: Solve the polynomial for ALL solutions. 
 

Analyze: Compare the graph of the polynomial function to the 
graph of the rational function. 
 

Evaluate: Justify the zeros of the given polynomial. 
 

Create:  Design a roller coaster with a path which mimics that 
of a polynomial function. 

 

ELA Novel: Hatchet 
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Remembering:  What gift did Brian receive from his mother?  
 

Understanding:  Describe what happened when the plane 
crashed.  
 

Applying:  Have you ever been lost in the woods (or someplace 
else)?  Share your experience with your collaborative group.  
 

Analyzing:  Compare/contrast Brian with Karana in Island of 
the Blue Dolphins.  
 

Evaluating:  Should Brian have told his father “the secret?” 
Justify your answer.  
 

Creating:  Create an alternate ending to the book.  

 

• To contact Joan: 

joan@keystoliteracy.com 

 

• To download free writing templates and 

instructional material: 

www.keystoliteracy.com 

 












