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Focus on Students AssetsFocus on Students Assets

Identify three students that have been the Identify three students that have been the 
most challenging for you, what the 
challenges were and why.
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Recognition

Acknowledgement

Utilization

Enhancement













Response Feedback Personal
Opportunities RegardOpportunities Regard





Student Intervention
Non-confidential small group session
Participating on Committees (RtL,504, etc.)
Teacher Consultation
Referrals to outside agencies
Staff development training, whole group 
instruction, committee meetings 
Collaborations with all stakeholders



Diversity and Cultural development
S i     f  t ff  t  Serving as a resource for staff, parents, 
community
Systemic plans to meet with students on needs Systemic plans to meet with students on needs 
(organization skills, study habits, etc)
Collaborating with teachers in PLC’s about Collaborating with teachers in PLC s about 
students
4-year plan  and selecting courses for the 4 year plan, and selecting courses for the 
upcoming school year
Social  skills groupsSocial  skills groups
Co-Teaching Collaboratively with Teachers
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Of course we know SHIFT happens!  We also know if we keep doing the same ol’ stuff, we are 
going to keep getting the same ol’ stuff.  In an effort to meet the needs of all youngsters, we 
have to be adaptable to change.  Change requires shift.  We must rethink schools dramatically 
to help students from diverse backgrounds link to new information.  Bring the excitement of 
teaching and learning to a new level by using what transformed classrooms are using. 
 

SHIFT HAPPENS 
Transformed Classroom!                                          Traditional 
classroom . . .            
Active student involvement    Passive students 
Adaptable to change     Status quo 
Activate prior knowledge    Every day a brand new day 
Alternative assessments    Fill in the                     and True/False  
Bilingual      Monolingual 
Can (ability)      Can’t (dis-ability) 
Culturally relevant curriculum    One size fits all 
Cross-age peer tutoring     The blind leading the blind 
Constructivist/learner centered    Teacher centered 
Cooperative      Competitive 
Equity       Equality 
Encourage exploration and investigation   Find the right answer 
Facilitator      Lecturer 
Focus on how are you smart (quality)   Focus on how smart are you (quantity) 
Heterogeneous groupings    Homogeneous groupings  
Higher Order Thinking Skills    Students gathering information/memorizing  
Internal motivation/discipline    External motivation/punishment & rewards  
Label activities      Label students 
Model appropriate behavior    Don’t do as I do, do as I say do 
Prevention/Intervention     Remediation  
Promoting School/Home Partnerships   Notes home and quarterly meetings 
Process focus      Product focus 
Self, peer and teacher evaluations   Red pen - teacher property! 
Thematic interdisciplinary teaching   Clear lines of demarcation between subjects 
Teach children the subject    Teach the subject to the children 
Teachers work together     4X4 (walls) and a door 
Technology variety     Paper, pencil, sometimes pen 
Understanding by design    Understanding by accident 
Writing fluency      Writing correctness 
Who, What, So What, Now What ...   Who, What, When, Where, Why and How 
“Educating Everybody’s Children”   All children Can Learn, but . . 
 

The key to improving success for all children is modifying the means used, not changing or 
lowering the intended results. 

 
By: Eleanor Renee Rodriguez, Ph.D., 

 
Co-Author: “What Is It About Me You Can’t Teach?” and “Valuing Diversity in the School System” 

shifthappens1@aol.com 
757-628-6550 (office) or 757-628-6551 (fax) 

 
“The local name with global reach”  

 



Bridging the Gap: 
What is it About Me You Can’t Teach? 

 
Presented by Eleanor Renee Rodriguez, Ph.D. , Co- Author  

What is it About Me You Can’t Teach? 
 
Chapter 1. Outlines the characteristics of the urban learner and 
details the unique instructional needs necessary to overcome the 
students’ instructional needs.  
Chapter 2. Re-examines the data on teaching tactics that enable 
teachers to put “high expectation” words into instructional 
practice. Special attention is paid to the importance of Teacher 
Expectation Student Achievement (TESA) practices that are 
viewed as basic tools necessary for every urban teachers 
classroom.  
Chapter 3. Takes note of how the teacher’s intention to develop 
each student’s thinking skills and apply those skills to subject 
matter balances with the teacher’s ability to gain strong student 
engagement or “reciprocity”. Identifies important strategies that 
engage students and maintain reciprocity throughout a lesson. 
Chapter 4. Targets the mediation of “meaning”, an essential 
characteristic required in every lesson. Discusses the importance of 
prior knowledge and the design of lessons which help students 
construct meaning. 
 Chapter 5. Explains the importance of mediation for 
“transcendence” in which the teacher enables students to form 
generalizations and draw conclusions about the facts they are 
learning. Show how reciprocal teaching is an effective tool for 
providing students with the “learning to learn” skills needed to 
bridge concepts one to another.  
  
Chapter 6. Provides insights into the mediation for “self-
regulation” that helps students learn how to take control and 
responsibility for their own learning behaviors. Outlines the tools 



in Feuerstein’s Instrumental Enrichment (FIE) programs for older 
students (STANDARD) and young students (BASIC) which help 
teachers mediate “self-regulation” more successfully with low-
performing students.  
Chapter 7. Discusses the importance of using MLE and FIE to 
build the underlying feeling of competency that students need to 
learn well. Identifies behaviors of students who feel incompetent 
with and the importance of academic success as the basis for 
mediation of the feeling of competence.  
Chapter 8. Shows the connection of the mediation of sharing 
behavior with the use of informal and formal cooperation as a pre-
eminent strategy for developing sharing behavior in the classroom 
and the home.  
Chapter 9. Connects MLE with Gardner’s Theory of Multiple 
Intelligence to illuminate the need for teachers to individuate 
student learning. Outlines how teachers can structure lessons so 
that the “locus of control” for learning grows strong in all students. 
Shows teachers how to differentiate instruction so that students are 
the ones who personalize learning experiences to align with their 
own needs. 
Chapter 10. Highlights the need for students to frame and pursue 
their own learning goals. Provides a variety of instructional 
strategies that enable teachers to mediate goal planning and 
assessment. 
Chapter 11.  Details what the mediator does and avoids doing to 
create challenge for all students as they build their skills and their 
competence. Focuses on “The Three Story Intellect” as a model for 
setting increasingly challenging lessons in various content areas 
Chapter 12. Self-change calls for teachers to eliminate labels that 
categorize students and lock all put-downs out of the classroom. 
This is the first step in enabling student self-talk about their own 
capabilities and move to positive reflection and self-assessment 
that guides them to change their own behavior without need of 
teacher mediation. Strategies are provided to facilitate positive 
self-assessments that will lead to improvements in learning.   



Chapter 13.  Notes the task of transforming classroom instruction 
from teacher-talk and low-expectations methods to student 
centered mediation requires a change in teacher belief. For this 
transformation, teachers will benefit most from a comprehensive 
professional development program that includes intensive coaching 
and follow-up. 
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Hold Your Applause 
Eleanor Rodriguez 

Eleanor Renee Rodriguez (shifthappens1@aol.com) is a consultant and coauthor of What is it 

About Me You Can't Teach? An Instructional Guide for the Urban Educator. 

Too many students, particularly Black males, either do not graduate from high school at 

all or do not graduate ready for postsecondary education.  

We can, whenever and wherever we choose, successfully teach all children whose schooling is of 

interest to us. We already know more than we need in order to do this. Whether we do it must 

finally depend upon how we feel about the fact we haven’t so far. —Dr. Ron Edmonds  

“Please hold your applause until the end,” has been heard numerous times before the names of 

graduating seniors are read. The statement is usually followed by someone yelling, “that’s my 

baby” or “that’s my boy” or the sound of a forbidden horn or noisemaker. All too often, the 

applauding came too soon.  

More students than ever before are entering community colleges and universities unprepared. 

College freshmen need remedial English and math before they are able to register for credit 

work. The parents and relatives who applauded at a high school graduation are arranging to pay 

tuition for something that supposedly was already paid for with tax dollars—their share of the 

free public education from grades 1–12.  

All students should have an opportunity to learn and have access to a rigorous and high-quality 

education. Yes We Can: The 2010 Schott 50 State Report on Black Males and Education (Schott 

Foundation, 2010) presents a state-by-state analysis of the graduation rates of African American 

boys around the United States, and it revealed dismal results. In a nutshell, the report shows that 

the overall graduation rate (2007–08 cohort) for Black males in the U.S. was only 47%, and half 

of the 50 states have graduation rates for Black and White males that are below the national 

averages. [AU: is my inclusion of White males OK? I think it’s telling as well. Go for it] If 

you have not seen your state’s results, take a moment to review them. They will easily refresh 

your sense of urgency.  



The only bright side of that report is that we can assume that 50% of the remaining students 

[AU: or all of the 50+% who graduate? All of the 50+% of the black males who graduate] 

can be described as potential college students. Parents and educators must prepare them to stay in 

college after they get that far.  

The bottom line is that student readiness will not change until we change the distribution of 

resources, address equity and access issues, and ensure that there are high-quality teachers for all 

students. Certainly, there are incremental steps that can be taken in the meantime to provide an 

education for the kinds of students we have, not the kinds of students we used to have.  

Challenges 

We educators must prepare students for what they will learn next by teaching them how to think. 

We do not have access to what they will need to know, even two years from now, because of the 

rapid pace of technological changes today. We do know that the current job market will require 

more students to participate in postsecondary education for even entry-level positions. Fewer 

students will be exempt from the experience.  

College readiness must be embedded into the curriculum. It must be designed backward—

starting from the goal and designing from there. Check to see how far your state is from adopting 

a curriculum with college readiness indicators embedded in the high school requirements. Check 

college admissions requirements and your high school graduation requirements for discrepancies 

or a gap.  

We need to know what college readiness looks like and be able to observe it in the classroom. 

All educators must ask themselves, Have we prepared students well, or are we exacerbating the 

problem by distributing certificates of attendance and minimum competency instead of high 

school diplomas?  

The challenge is that although students may be the bravest and brightest in their graduating 

classes, they are not ready to recognize and utilize their own talents. Only after they arrive at 

college do they learn that in terms of expectations, achievement, and access, there is a big gap 

between high school and college.  



Don’t let the applauding come too soon.  

Steps to Success 

Historically, the phrase “each one teach one,”  an African proverb, is used to 
refer to the idea of individuals being brave enough to teach others, regardless 
their position in life, to end illiteracy.  “Each one teach one” ideas recognize 
that programs do not work, people do.  People work the programs, and 
individually,  all stakeholders must take responsibility, consistently, for at 
least one child (see the Blueprint for Action for the stakeholder groups, along 
with actions to be taken).  Parents and community will have to play a more 
vital role, beyond celebrations, to improve the life chances of millions of 
children in the United States. 

Incorporate an “each one teach one” philosophy and practice [AU: Please briefly describe 

“each one teach one” see above response in bold  ] into your school to monitor individual 

students’ progress in middle level and high school. Don’t wait until a student is accepted into 

college to determine potential deficits.  

Prepare students for what they will need to learn next before they exit high school: teach students 

to think and to become internally motivated. 

Look for ways to share what works. Keep in mind that for a program to work, the people 

involved have to work together. Collaboration among staff members, students, parents, the 

community, and colleges is ideal. Any program that will increase parental engagement is a step 

in the right direction.  

Offer dual enrollment and college credit courses in high school so that students can get a feel for 

the college culture, system, and practices.  

Help teachers identify those things that are enduring—things that are important for life. Then 

identify those things that students are required to know and be able to do according to state 

standards. Focus on both sets of components throughout the entire school year. 

Teach financial literacy and time management: they are both needed for college. Students should 

learn to using a personal planner, a journal, or an electronic device before leaving high school. 



Use projects, performances, and other active learning to increase depth of learning. Avoid fill-in-

the-blank, multiple-choice, and true-false assessments.  

Identify student deficits before graduation; use assessments that are built into the junior year at 

the latest. Some states have early assessment programs to reduce remediation rates for incoming 

college freshmen. Plan educational opportunities around students’ assets in addition to focusing 

on deficits with the following four practices: 

• Recognize. Educate yourself about asset-based learning and look for students’ assets and 

strengths to build on as well as addressing their weaknesses.  

• Acknowledge. Let students know that you recognize their strengths. Use inventories; 

surveys; and classroom, school, and community observations to help determine and share 

students’ assets. 

• Utilize. Find a way to use each student’s asset in class (i.e., a student who loves 

basketball or football has an indirect understanding of measurement). 

• Enhance. Find a way to make each student’s assets stronger; help students recognize 

which habits of mind their assets engage. 

For Reflection 

Think about a student you know who is currently enrolled at a college or university but who is 

taking remedial classes. Did that student’s high school make efforts to highlight his or her assets? 

Did the school help the student develop self reliance, self confidence, the ability to think and 

work independently, and the ability to transfer knowledge beyond where it was learned? 

Look at your classroom floor plans. Are they teacher-centered, with desks in rows facing the 

front? As Edgar Dale reminds us, 70% of what we discuss with others, we learn (Rodriguez & 

Bellanca, 2005). There are mounds of evidence that collaboration is important to learning and 

teaching. Are there opportunities for students to work in collaborative or cooperative groups?  



In the classroom, is the focus on the process or the product? Are students learning the answers or 

are they learning how to find the answers? Are the students thinking or simply gathering 

information?  

In Emotional Intelligence: Why It Can Matter More Than IQ (1995, Bantam), Daniel Goleman 

offered proof that emotional growth matters. Development of the whole child involves cognitive, 

affective, and metacognitive growth. What is the focus in your school and how can you improve 

the remaining entities?  
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